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“The model draws our attention to the tripartite nature of knowledge mobilisation work. A strong knowledge 

mobilisation plan will require attention to all three of these elements….

….put, bluntly, mobilising knowledge to 20,000 individual schools is not an easy task!”

Campbell & Levin, 
2012
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Teaching and Learning Toolkit 



Example: Teaching Assistants



Use of Teaching Assistants 

More TAs 

than 

teachers 

in primary

~£5bn 
to employ

~380,000 
TAs in English 

schools More than 

roads, 

social 

housing

Trebled 

since 

2000

Largest 

Pupil 

Premium 

investment

What an 

opportunity! 



TA-led literacy/numeracy 

interventions: promising results

Project Summary Age Toolkit areas Effect size Padlocks 
and stage

Catch Up Literacy One-to-one tailored TA support on 
phonics and comprehension. 

Years 3-6 Phonics +0.12 (2 months)

Effectiveness

Catch Up Numeracy One-to-one TA numeracy instruction 
for struggling learners

Years 2-6 - +0.21 (3 months)
Effectiveness

Nuffield Early 
Language 
Intervention

Oral language intervention for 
nursery and reception pupils, 
delivered by TAs

EYFS Communication and 
language approaches 
(Early Years toolkit)

+0.27 (4 months) 

Efficacy

REACH Language and comprehension 
intervention for struggling readers, 
delivered by TAs

Year 7 Reading 
comprehension; Oral 
language

+0.34 (4 months) 

Efficacy

Switch-on Reading 10 week TA intervention drawing on 
Reading Recovery

Year 7 Reading comprehension +0.24 (3 months)

Efficacy

Talk for Literacy Speaking and listening interventions 
delivered by TAs. 

Year 7 Oral language +0.20 (3 months)

Efficacy

ABRA: Online 
Reading Support

Small group, online literacy support 
with phonics and comprehension 
activities

Year 1 Phonics; Reading 
comprehension

+0.23 (3 months)

Efficacy



Making Best Use of Teaching Assistants 

guidance report

Published guidance – issued to every school



Multiple national 

dissemination routes

70% headteachers aware of the guidance (NFER, 2015)



Social nature of research use

Uptake of research is based on trust and personality as much as practical usefulness -
networks, direct contacts and brokerage are key
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EEF practice partners

• ‘Practice partners’ in 11 regions of England 

bringing the TA guidance ‘to life’.

• Local Authorities, Teaching Schools, 

Academy Chains working with >1000 

school leaders. 

• Conferences, training workshops, action 

planning activities, school-to-school 

support, evidence-based TA-led 

interventions.

Teaching Assistants Campaign – focused in S&W Yorkshire and Lincolnshire

Evaluation (Sheffield Hallam University and Institute for Fiscal Studies)

• Better deployment and training of TAs (although variable)

• Improved pupil outcomes: +1 month at KS2 English for >45,000 pupils in Yorkshire 

“The speed of change from having almost no infrastructure for research use to having 

a county-wide infrastructure is remarkable.”



Evidence
(eg, EEF guidance 

reports)

Features of the useful evidence – 4As:

Accessible

Actionable

Appropriate

Accurate
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Framed in the context of practice…
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Evidence
(eg, EEF guidance 

reports)

Schools
(eg, leadership) 
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Leadership attributes

• Clear and shared goals, focused on pupil outcomes.

• Ability to prioritise appropriately.

• Willingness to stop things that aren’t working/aren’t 

likely to work.

• Ability to integrate different research-engaged roles 

– practitioner research, leadership decisions, 

budgeting etc.

Skills and knowledge - research 

• Capacity to find, critique and 

interpret research evidence.

• Purposeful and appropriate use of 

practitioner research and enquiry.

Culture and climate

• A culture and ethos that is orientated 

towards continual improvement and 

disciplined innovation.

• Inquisitive and outward facing – well 

connected.

• Research evidence is infused into 

the life of the school.

Evidence-informed school

Skills and knowledge – general

• Precise and wise use of data.

• Ability to train and develop staff.

• Ability to implement and manage change.

Typically, schools have variable - and often weak - capacity across these attributes. It takes time.

Features of an evidence-informed school



Helping schools make, and act on, evidence-informed 

decisions…

Sharples, Albers & Fraser (2018)



Evidence
(eg, EEF guidance 

reports)

Intermediaries
(eg, Research Schools) 

Schools
(eg, leadership) 
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Research 
Evidence

Classroom 
Practice



Provide expertise on school improvement, 
implementation and professional development

Bring energy and rapport –
constructively challenge

‘Codify’ the evidence into 
practical training & resources

Interpret and exemplify the 
evidence

Signpost to evidence-
based programmes 

Practice partners

‘Guardians of the 
evidence’ (tight vs loose)

Authentic relationships 
with schools

Create ‘readiness’ in their 
locality

When it works well…

Practice based intermediaries add a huge amount of value, bringing complementary 

skills, expertise and relationships that enhance the use of research evidence. 



When it doesn’t…
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Evidence 
brought     
‘to life’

EEF

The ‘what’

Practice
partners

The ‘how’

4 As –
Accurate, 
Actionable, 
Accessible, 
Appropriate

Reach, relationships and 
influence with schools

How the evidence applies to 
practice?

How to apply the evidence in 
practice? 

Coordinated but differentiated roles 

It takes time, effort and motivation to develop a understanding of complementary 

roles and objectives.



Evidence
(eg, EEF guidance 

reports)

Intermediaries
(eg, Research Schools) 

Schools
(eg, leadership) 

Wider education system
(eg, local and national, incl. DfE, Ofsted) 

System level brokering 

School level brokering

Adapted from Maxwell 

et al, 2019



Evidence
(eg, EEF guidance 

reports)

Intermediaries
(eg, Research Schools) 

Schools
(eg, leadership) 

Wider education system
(eg, local and national, incl. DfE, Ofsted) 

• The existing systems outside of research – e.g. school improvement, accountability – are not naturally 

aligned to the use of research. 

• Efforts to create regional readiness – i.e. prepare the ground – pays dividends: increases 

engagement, impacts on behaviours and outcomes, and develops sustainable infrastructure 

(structures, expertise, culture etc).

• Influencing these systems is challenging. It requires significant time, effort and a unique set of skills, 

knowledge, and profile. 
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Evidence
(eg, EEF guidance 

reports)

Intermediaries
(eg, Research Schools) 

Schools
(eg, leadership) 

Wider education system
(eg, local and national, incl. DfE, Ofsted) 

Developing guidance, 
training, tools etc.

Research Schools

Support on evidence-
informed processes 
e.g. implementation Regional brokerage 

(Regional Leads)

EEF today…





“Change in education is easy to propose, 

hard to implement, and extraordinarily 

difficult to sustain.”

Hargreaves and Fink (2006) ‘Sustainable Leadership’
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